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IEE o Teaching Autobiography with ‘the * - -: e “'.' .
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Autobiography, the relating of one s life, isha manner of self—expression i

o %c"'
we may infer t5‘hdve always existed the telling of one's life satisfies many

\
A%

dimensions (of being human, whether one’ be the teller or the listpntr.

v

‘_INevertheless formal auJobiography did not become a customafy*part of

. . / _\,] o
Western culture until the eighteenth century--the Age of Enlightenment.

“ S, A

.The eighteenth century was a period when men and women claiméd that an ini/

-dividuaI life was equal in.value to any other life'merely because it existed

"that/each person had the right to determine the political system which would

/" |

bgovern him, and that each person had the right to. pursue a self—defined :

. o~ A- }

'-happiness with means that were self—d rmined

such assertions. Encourage a person to ascertain\the facts of his existence,

. Autobiography Was a natural tool to give individuals courage to make _,t

®x ..
Y. o

P

-.help him hape them into a coherent structure, and gu1de‘him in the naming '

of values held, skillsﬁpossessed “and. actions accomplished and you will see'
. _“./:

an- individual‘assert with certa1nty and cpurage his own ex1stence.' Two

PR
A . < - . -

eighteehth'century personalit1es who helped provide this guidance for their z

«stﬂ' .

.'peers and”thousands who came after were BenJamin rranklin and Jean—Jacques

< . . '_. . <. ---.l

’ARouss au.;“Franklln and Rousseau were very different personallties, with

»o-

'tempframents poles apart but both agreed in the value of autobiography, that _
s L

‘ the telling of - one s life was self—educational and educational for others.

e

~ » 2

The story of their lives gave Western society autobiographical models which

v B
became standards for asserting and learding what a- life has to tell. ' -
L . BN
. We live in ‘the: Late Lwentieth century 1n an age that has begun to
rediscover the :ealthy positivism of the 18th century The assertion of f @h,g

ased uponnthe accurate;evidence.of one‘s‘actual_life,vcan

4N P !

one s own self

e
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transfor "cveryman into a self-possessed autonomoﬁ%fperson, who cah meet
N o his present and future with a certitude gaine from his past. Franklin

‘ ' ) IS 7.

had this self-assurance, even before the storm years of the American

Revolution, as a result of self;analysis, he w ites in his first attempt =

.

TR T XYY B

at autobiography in l77l
As Constant good forgune has accompanied\me even to an . IO
‘ advanced period of life, my posterity will perhaps be desirous
o - of learning thekmeans which I employed, and-which, thanks® to -~
R f‘Pr0vidence, so well succeeded with me.. They" may also deem. them
T fit to be imitated, should any of them find* themselves in
© . similar. circumstances. That good fortune, when I reflected - \
- ‘on it, which is frequently the case, has induced me. sometimes~
" to say ‘that: were;if left to.my choice, I should have no. ob3ect1on1
,T
i
)

3 B

3
..-\.

- to go over the same life from it beginning ‘to’ the end, only .

. asking the advantage authors. e of correcting in a second :
"edition some faults of the fir: E (Franklin, 1952, p- 3 )
: .'V._Rousseau, too, evidences the buoyancy which comes from se_‘?’% lysisﬁ B
. . . - . RN ‘.. ‘[v b
//{ _ I have resolved on an enterprise which has o PLSWE and |
v . which, once’ complete will have no imitator. My p el Y B
c. 0T is. to display to my kKind a portrait in every way _ fure, ! .-

.- and the man I shall portxay will be’ myself

. o _ Simply myself I know my own heart and understand_m
' '« man. But I am made unlike any one I have ever met; I\wi }
.- venture to say ‘that I.am like no one in ‘the whole world. ;
may be mo better but -at least I am different. Whether Nature

_ did well or 111 in ‘breaking. the mould in" ‘which shé formed,fie;

c v, 1s a question which -€an only be resolved aftér’ the read1n?%§f
Q,'my book R ,._ U (Rousseau, 1954, pm{. 7.)

.a'model for the carefully detailed- self histony wh1bh -even today can .

et

help us. organize our personal past. : "”/ e f\};{f_f’[ BRI
. ' . \\\ . S ! s :
S - ;The students I teach are not. overtly concerned with personal identity

AR

v.unless they are asked to explicitly consider their own. American culture

shows increasing signs that individuals are implicitly caught up with a'

|

desire for clear personal identity, often exh1biting symptoms of identity

s

crises, but the culture has yet to make time and. opportunity in its social
) P
norms for the formulation of personal identity as a. necessary activity.“;

» . e .
'\j -f,cur icula in the l960s' language experience education which stressed an

- '_ Pubz;c education began to incorporate identity activities into the KrlZ >

5
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L -on—going sense of personal history, magic circle‘discussion‘groups, sélf—'~“"

‘ A\ ; L ) 0 IR
concept sessions for behavioral as well as non—behavioral problem studentsr—~/?‘ R
: and the many identity related“activities of the new approaches go citizenship

4 , ’ ',;'

- education were - among the valuable activities which brought a new dimension to’

i

our society s conscious develgggent of the individual.% Alas, with budgeti

' 1cuts these,"frills" of human‘development afe the first to go.

T,

Fortunately, at the University of Lou1sville, as I write this paper, ‘f N
-W" <, :

_our interdisciplinary undergraduate“&égyee program still exists, and is

dedicated to the self—enrichment of- sﬁhdents between l7 and whatever age

. s e
'A ‘~,,‘ AL .
'

“i%academiﬁfinquiry ceases (we have students &n their 705) : I am especially

;u,,ffﬁtinterested in’ helping the individual formplate personal identity for I feel

Vthat human health requires a. clear sense of what one 8 ‘own interests, tastes,
.gnotions, skills, and so forth are.:II teach a course called Identity and

m

'j;,«Sgé1ety which has as one of its maJor goals the formulation of identity in:“; S

each student. Another maJor goal is an appreciation of identity formulation

in the several types’of high civilization that haVleeeh part of our

:

ZWestern heritage. Comparing oneself with others who have lived in history

-

’:f‘ ‘ffhelps us to appreciate divergent models of identity)formulation as well

| }tt as lOcating.methods and ideas that help\us With our‘own identity., Identity l
B 1h‘is what\We perceive ourselves;n;being, and as I will discuss, it can. depend Ec_/,iif
"?fupon diverse criteria, it can be structured according to several sys emsf;h-b“.
:of cultural logic, apd it can’ be relatively more or less important

- person given the sociological norms of the age. (Character may be a P\

»

'constant entity in culture as it is what humans do, not how they view wirs

e v S . -
J." B . . .
I

"they .do.) . !} ;' : ,.' .2foﬂ“ - P

My conc rnthata solid hiiforical framework bgggrovided for the B ‘ ,
. 'practice of identity formulation has led to my teaching the course over the
;hpast five years with a range of autobiographies in one culture, spanning 200

| yearSf‘ the United States from the maturity of BenJamin Franklin to the presenr.

SR "i.f e -‘1 e Q T
'Esc SR y -
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‘ . . 8 . r " o . o Co . ‘~v_ ) .:_.:

% course employs five to seven autobiographies that comprehend the . S
._'J “ . ‘—\ . ,\.‘ ) v Y
seQ al generations Any culture over sufficicnt tlme could provide the

i_bas%s for thij historical dimension to ﬂﬁentity formulation. Italy is, a .

z{;cul ure that comes to mind as rich in autobiographical sohrces and providing -

. a d versity of cultural attitudes towards identity formulation over a g'”"__ u,

[ a - Ve

‘v,wid% range.of years ‘ f S | 'i A V...,_i o f,.;.' ﬂ ;'---

Ve

, 53
;_relevance ‘for the present student but the English—speaking philosophers‘
telped to establish modern thought on human identity were integral

S < -

‘to t%e institutional norms of law, education, and governanee in our society

e,
1

Three Englishmen, in particular, Thomas Hobbes (1588 l679),‘John Locde (1632 l704), ;

\ 1
_and David Hume (l7ll—l776), were signif1cant'to our thought. and- institutional

deVelopment in the 18th century, and their ideas persist in their relevance to;

_ lega ,\educational, and political considerations of human identity today

Thomas Hobbes, in’ Elements of Philosophy Concerning Body (Hobbes, 19635

pose -an ancient Greek riddI“‘aﬂt for formulating human identity Hobbes said ~.

o
s
»

éThe advantage of us1ng the United States as a model is not only its _;_',{“

3~

.

-'what if yqu have a wooden sh1p named Theseus that ‘you repair lank by plank, ":-
v .

.
W

'wfnail by nail, until every part of the ship is replaced by a new part. o
: ‘-\ s y .
':Mea while, you have stored each 1tem replaced inzapile bghind the original
5ship After replacing each part in the original ship, you reconstruct the

stored parts into a second ship. The riddle which is the ship Theseus?

y ”Tﬁur anSwer.will depend upon the criterion of identi;y,you choose to .
_ . - . e .
-'structure your vision of the real ship, let us review some possibilities.-

L
g .

J', 1- If you feel\th;t the original materials themselves determine.which '
- ’is the real ship- Theseus, the reconstructed ship would be the one

Ve 0

2 - If you feel that the historical act of creation must determine "ﬂﬁ;{ |

_the ship, then even though each part was replaced the first ship
is still the Theseus et . AR _

)

“3- Both ships could be a Theseu% if we argue by«analogy to. the biological
‘processes of cloning . in.which new individuals are created identical
in pattern, but different in substancet P :

. . B e L. e
. ) ' ' o - . o v ' . e el

R Y - E
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.\ forms. of ordering one s facts of expertence, attributing meaning to one's life,

Ty

o N «

._5;'\.‘_:d

4{. There are undbubtcdly other Jays of answe ng this riddle but each

[N

anSWﬁr should seok to base itself on facts of ome sort, and adhere to a -

v -

logical argument. Dne should resista contemporary mode of thought‘which

:. : Thomas Hobbes lived {1

i,

.. would call the ships\TheseZS I and Theseus II without a reason.

.

the midst of the political storms,oflijth Centuryrnb

'England.-.His Leviathan argued for\a strong, ordering authority 1 government

,v/

'Aarrived at by mutual consent. His views—on identity recognized that various ;X&.~_'

B

!
P .

indeed determining who, ‘one was, depended .upon - a guiding criterion. One -

definéd\one s terms well, and the self—evidence of everyday experience would

support a clear sense  of idéhtity, as Well as a- life.grdered by coherént ."“,

principle. The aspects of identity that- suit the formulation of human

-~

identity are various, but any aspect does fdnction -as a mechanism that

v N

sends a thread back intq memory to sort into meaningful patterns past and _
' , .

present experience. In the Identity and Society course I have the students-..

sl 1

organize their life into phases accerding tc>%everal preferred aspects, ¢ -

I have them develop critical essays on the lives of historical individuals_.

- based on one or several aspects of ideptity.. Among the- aspects used a&e A»‘,_fw.j

early memories, family, interests, 1deas purposes, work, influences, emotions

, ®

: and tastes, personal terr1tories, Values,,skllls, preferred everyday activities,"'

social labels, and one s own. langrage style. e

Giving shape to oneself is the synthetic act which giv"

LI . ot _'

gathered according to aspects of 1dentity their proper weight, mean1ng, and :

B A -N
continuity Often, there is more than one way to understand oneself each .
! . [ 5. -
path an. aspect suggests can open another facet of ourselves. 1 tell the
: e S— . "’ *

students in this first phase of the course to consider themselves rebuilding

i

the ship Theseus as they tumn to their lives.' A modern thinker has put it,.

- 8.,
-"We are like sailors who must rebuild our ship on the open sea, we cannot

,’;‘,; ‘-i‘c,’ ~ 3 i L

S N S ? . wil N

SEEPRE
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.!adventure. Analyzing our life according to distinct aspeTks is the first

identity, and ‘a weighing of é that permitsnmodification and augmenta ion,
\
is made possible by the logfba thought of John Locke. Locke stresse» ‘the

'importance of structuring the

process which would make possible the personal Etructuring of identlty.

'worse when he*reaches the age of/ﬂyltcompetence. In the work which outlines,

e T

’ . / ¢ , . — o i

N . . \/ : '
return to port, nor can we alWays choose‘only the'beSt parts"-(Otto Neurath) ;-

vwe are. launched into life without a clear vision of ourselves and life seems’

> I ._r,h
to demand that we reach a coherent understanding wh11e in tdggmidst'of the - K

e

A -

: step of a,;ritical, autobiographical process that can help us gain a sense

- of integrity while continuing to live in the midst of events.=

.
4 cov . M ° 4 ad

“ v The second phase of fan - autobiographical approach to‘bne s present
: } p R g

]

acts of identity, 1 e. the data developed

i according to certain aspects, into a coherent viaion of oneself that bordered

on g,philosophy of life, a story of oneself, or, at the minimpm, a set of

R ~~‘,,m

conscious operating principles that determined what reality was. Locke T ,b@f‘
Y . !
offered not only justiflcatioﬁ for the authority”of every individual to s
- .'. \ V . o . .

determine his own, life meaning, he discussed the skills of theareasoning

’ - A ;l

[}

o Locke s view of personal idenbity parallel d his democratic view othheih

~

. ;individual each person is born a human animal,wlthout any inherited

N S

' dispositions, experiEnce and educatfon determine!the basic elements of human.

character' the indiv1dua1 is frseégi shape his life for better or. for o

st
.

‘;these views, An Essay ancerning Human Understanding (1690) LOcke also -

' articulated the séveral mental pperatfons whlch underlie autobiographical

.
= N 4

“exercise——among them, the skills of perception, remembrance, contemplation~

leasoning, judging, and demonstrating with certitude. o s

»

"Locke streSsed that identity and character are not necessarily congruent’

a u-

: ;unleSStthe individual makes a conscist effort to shape his charactérq

L onuay < : O
'f‘according to. concepts of personal identity arrived at through reflection.,

% & ' /’ _
One must study his own hablts, qualities, and accomplishments. Personal ey

-s\._ .

a
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3 . v : - . .e

c

identity isrwhat we know about ourselves, and character is what we do

.
e

habitually. We do not always recognize the traits of our character, and
¢ ) . .
. cpnnot speak of, or even perceive these traits until they are identified

[y

L&?“ throdgh descriptiong and raised to concept through careful definition.. What -

" one can name in h1mself becomes one s°identity, the intellectual, emotiqpal,
~

~ and social skills of the, individual may then shape these qualities into - ..
permdnent traits of character. Locke held that whatever went unrecognized
'... thus n6{ accessible to correction or improvement, was not part of one's

T,

[

personal 1dentity.‘ This latter appreciation is a highly radical\position,
W .
and one\wh/ch underli dur moderd coﬂception bf temporary insanity, if

™ _one, acts and is unaware of his actions, uhable to recall what he did.or.his
& s .. e

. 4
- -4 role in an event, one may be said to not have a personal identity at that -,
)v‘ : . ‘ -' v — S
. . / . \l ) \
) particular time.l Thus, one must exercise attention and wi11 at all times(
. oo LU : v
n order to maintain a coherent personality. (

>:.L It is appropriate to consider John Locke at" some lengtb as we discuss

' the value of&autobiography, for he has. provided modern autobiography with v
its fundamental p;inc1ples and skflls.. Reviewing him enablgF us to see the Voo
origin 6; contemporary perspectives an?7issues of personal identity. Locke

has provided modern philosophy, law, and psychongy with principles of

-~

persona1 1dentity that still hold sway.: When modern philosophers write of.

..
1Y

personal identity, John Locke is critical in every reflection,2 when Jurists .

-~ - v

debate the polemical principle of temporary insanity, it is Locke they affirm

or refute, ‘and, when ind1viduals seek to overcome the turbulence and

'

_'\uncertainty of modern cultufe, it is to Locke 's. positivistic notion of

t

self-definition and : self—assertion that - they turn. His methodology which

8

= emphasizes structuring the content of present consciousness is used in

-

‘ growth\and awareness groups, and behavioral psychology, whicgystresses

[y v

positive reinforcement as a means. of shaping and guiding personal behavior;é;'
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Among thc eructuring princlples that may provide the depth and scope

(I N o . )

to. providc a*iife with overall coherence are those of time and content,

S e A

‘As to, time, personal identity can ‘be*an. outgfthh Ofw@ chronological - o

\ I
.sequence(xfevents,\it can be the result of biological stages of development,

° ” . . Pt .

.and, it can be the product of cyclical patterns of behavior, activities, or

- -
hd L]

L other forces that 1mpinge on the indiv1dual. Within one of these structuring
’ principles of time, the scope and dimension chosen will provide a more L

2, refined coherence: one may be interested in the history of childhood

'professional'life, or family life. Moreover, few or many events may be -

~
v

: dealt with in each temporal phase chosen. Some of the most profound o

)"" biographies have been only a few. years length and limited in their dimenSiOﬂ

to- only a few ‘events in the period con81dered.

s ’ ' 4 'x.b
The content principle by which one structures diverse facts of one s .

"k fud life can be’ borrowed from literature, religion, psychology, sociology,

-

: and other cultural studies. One should not shy away from the humanisticb

] 8

or scientific structures developed‘aSJFeaning systems by others one must

feel at liberty, to. use meaning systems judiclously, as heuristic ins1ghts._

» . L

0ne might approach the facts gathered with the help of the- identity criuerion

. _' of family, and use a_sbi%ological principle, such,ansibling,rivalry to

: -make a coherent structure from diverse events, and yet,‘one can\also apply

‘~ . v ’ L v

. a Freudian etiology in turning to one s interactive facts with parents..,,ﬂ»' ".f

Sl

;?. With the students in Identity and Soclety, I introduce exercises in .

- ' .

* .~ weaving facts of their life into the conceptual schema of various 5,1 S

T Sociologists‘and psychologists.'“I also have them review the role classic fhf

- . 1.
o

e *bcultural étories have had in providing episodic sequences to the way
; they believe life operates. We review American autobiographies with an eyg

K

' for time structures and content’ structures.- "; T '-%. ,-ﬁ. ;f

“The introduction of a semester long journal in the course which has o

i

S as its objective the development of analogies between the student s_
\)‘ ‘ .~. v _.“.‘ "_'~'- ‘ v o . ‘ - : el .

S -

oL . N Lo .
A . X R T . . T v
’ e . . -, OO




a . ! . | ) -

pcrsonal experlcnce and the cxpcrlcncc of}thc historical individ al

l te
.

studled is‘another Lockban exercise’in thc structurlng of pcrson. identity

v

o j'.Fashioning interesting and empirically detailed. analogies between he” 1ife
of a. culturally significant person of the past, and one' s ‘own 1ife 5

furthers the Lockean demand for a strong, self—assured coniciousnes of,'

-self The mental feview of ‘the facts of one s life, and the Gareful

review of the historical ind1vidual, a searchlng,.empirical ‘analysis- fn

' e
- both instances is- followed by syntheses of meaning applied to the historical

.individual and oneself The resultant detailed analogy provides the student

.with an identity statement that has’ cultural-historical depth and a{‘
, that has culfural
L ~'flexibilityithat'comes~from the conceiving Qf identity data in‘terms of a

relatlonal system. . U R 3: - e f

The third phase of -an autobiographical approach to one s present

identity is made possible by ‘the thought of. David Hume.' This third “f

’

R b! phase is somewhat more exacting than the-search for facts according to"

cfiteria, or. the structurlng of the facts by an- ordering principle of P
. time or: cpntent'.'it is uséng memo;y to discover new information about
. ‘.P" <. L : o R .
_ oneself C \.~' S o - BN

L What Locke neglected was long—term memory. He-Said that§what we‘

. o . \’\ o . )
' forget abou; ourselves,,or what occurred in the past is not as significant-
PR N k._,. )
g iy
as What is present in our behavior and what we can include in our behavior

P

in the future His neglect of memory and slighting of past experience was

R B

“t _ 35” the consequence of the pain and tumult through which he 11ved Lockeﬁwas-'

ﬁ{ a. child of the many l7th century political revolutions in England he once

said "I no sooner perceived myself in the world but T found myself in a
storm that has 1asted almost hitherto (Fowler, P 2)"' Locke became a "here

: and now person, his stress on: bU11ding on: the best of the: present was an

' . . Y e .

_ understandable reaction to much that he wished.to forget. o 3 _g‘f Lo =
ERIC; .0 e e s oI
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.

1?7~w; ’; David Humc opposcd many of Locke s idcas, and‘in his philosophy considered
bbﬁ g memory in a profound manner which has le&gto.the presqnt'discipline of
: depth psychology. .Where Locke strgssed consciousness of the present Hume.wrote' "
.‘.. \ As memory alone acqu@ints us with the continqince and e;tent . -‘ltrilliif ;‘}5:
of this succe§sion of perceptions, it is. todbe onsidered upon; . D e

. -

that account: chiefly, as the gource of personal identity. ‘Had ] S
. © ' e no memory# we never should have any notion of cauSation,'non Ve o
- cOnsequently of that chain of causes and ‘effects, - which constitute :
our self. or person. t having once acquired this notign of R
causation from themnemory, we can extend ‘the same chain of ; N
causes and consequently the identit bf our - sons beyond our:
fmemor;y-,—-andwean—@prehend times,’ an ci~rcumstan :,{ and "actions,
. which we have entirely forgot} but suppose in general to have,__ ‘
. existed. ' For how Few of our past aetions are there, of which.
.we'hqye any memory? Who .can tell me;. i:rgénstance, what were.

" his thaughts and actions on thE‘firsﬁ -of JFanuary 1715, the Eleventh

Lo .of . March 1719, and the ‘third of August~1733?,-~0r Kili he ‘affirm,: ‘\ - N
e ,because ‘he ‘has enﬁirelylforgot the jngidents of .these days, that the- - ’
“ - .. present self is not the’ same person with the self of that time; o

L and by that mevths 6 overturin all the most established notionsqof Ay
- personal identity9 In-this view, therefore, memory does not so. . AR _
‘much produce as discover personal identity,. by® showing us.the =~ " .&. .. ‘ %

) relation of -cause aitd effect among our different perceptions. o T o

- It %ill be. incumbent on thost who afften that memory produces .'rﬂ.--

P

-entirely our persona identity,\to give a’reason why‘we can thus -
Qextend our identity yond our. memory.f (Hume;nlé74, PP. 274—8 )

<o, ‘

: E;{Pavid Hume s emphasis that memory-diScovers persdnal identity,‘rather B _“f

an producing it through selective recovery,is a ain't Locke s notion jf

% e '
that what we do not remember is not us; Hume insistedn “as Sigmund FreudT
B . . o |- : o
'did latert_that we are what we have experienced,-and tﬂat we can; enlarge

[

. our identity by discoveringlpmg forgotten 1ncidents.

We should not delude ourselves that our mast life is either qnimportant
. ”Q - . e
In fact given the f1ndings of contemporary,'”

- . to. our present or—beyond recovelr

J

"~

e developmental psychology, ﬁe ha poor Justification in: arbitfarily defining

A b NC=" T e | SR
a personal identity that does not find its lines of definition from the past.
. u- v - . - : A

--selves ofnour childhood you ,'adolescence, and continuing'maburitxmutI,QQMM:M
t\-lu‘..‘.l‘_'g

’ . " [ L

:much Locke can lead-to fict onalizing the present image of~ourselves‘fwe must

A I - }s..

lf look to the facts of our past to see ourselves truly. A difficult undertaking.-

» o 'but the ‘work of twentieth centurv stchologv eases the way. '”“‘vf;;"‘v, ' --ZQ._; B

';' _d' The dnsimhts of Sigmund Freud Carl Jung. and other depth psychologists:;}
R %of the twentieth century who bave contributed tb\the study of identity and N
Q SN R :AX.‘A . . ) e \ . ¥ - N _' !

A Lo : S e el - e
e i N e . R . . L .




identity, than thérapy, which seeks solutions to a present problem, or

" maladgustments and distortions that come from the minor or major trauma of S‘:ﬁ‘r

critically about the facts we identify in such intrOSpection.L

' it is a coh;ciously creative series of reflections which™ are less emotive

and charaCter, bring out the need.
penetrate the various ages of our

images into full tableaus of past

‘o

4 .

Happily, the work of Sigmund

~

usttethods whereby we can plumb these depths of memory.f‘Many of the

_11_

»

to develop skills of'memory which:can
past development, amplifying pantial

experience, as well as the need to think

e B ]
- P

Freud Carl Jung, and others, offers l;'

techniques of depth psychology can. be used in self-guided reflection on —~

Py

3

. -

personal identity. Constructing an autobiography is not/psychotherapy, _ I

, than” therapy, ‘and more valuable for reinforcing one s awareness of personal

e e

t skills, walues, interests, tastes

suppor s present growth not stre

, -and the many other criteria of personal -

\"' b

ssing the articu}qbio‘f‘

A strong personal ident§ty,_one that is flexible, yet constructed from

the trUe data of our experience, Can support and facilitate therapy. The

":

& .- )

experience, if they are to be discovered and healed require an ego that

can participate in the discovery,

“u.
K

disédery allows for a glancing o
Tl . t

— present as a guide.~ Autobioggaph

e

i
-

e -

[Kc

T Provided by i g

exercises in self—énalysis follow

‘Dreams Much i formation can be

l,

the past and the present however

becauSe of the natural limits of

- to painful material, a repression

Ve
naturally occur. ' B

The exercises I pursue with

of autobiographical recognition-—

nd integrate the new information into an ,

"2; adequate sense of present identitx The autobiographical exercise of memory

)
ff of areas in which a therapist must - be

ical memory discovery is equivalent to the

ed bg Freud in the writing of Interpretation of a

red that leads to new perspectives on

5. any\deep-seated pathologies remain hidden

a, fallible ego. If the person gets too close

.

sy a sublimation, or other defenses, will

the students to develop this third phase

L . v,

Lhe discovery of new fncts of self through

ECREE

6 -
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memory——are of twogkinds. One is the mental recall of past events wh1ch.are { .

sought initially by theme, such as past ach1evement, past love affair, past e ‘
/ -’ oy

family gatherings, and then, by visualizing the event in its detailed mental
-imagery, the person is exposed to facts which may shed néw light on the event, R

. OT even, facts that are new in - themselves. (Freud s view that such memories _ _y “
. may be ffbtional in themselves is uﬂderstood (Freud 1959), an ind1vidua1 s \:;

’

: analysis of the - scenario recalled stlll provides key images which could in

. therapy open up the realm of experience screened in the memory.< Moreover,

’ - -

grappling consciously with the memory to identify and ascribe significance '.‘ikyl\

it »

' to specific images could allow the person to assimilate painful material 7__f;;.x

in the due measure such self—analysis permits )

- The second k1nd is the viewing of oneself ‘as a thlrd person, which : o
_7'- . : ) *'q

T allows one to review both past events in which he or she was engaged as one

N would watch a film of oneself In th‘s activity, ‘the student writes abou@

\

’ "he“'o “she“ performing a certain act. This sharp obJective view, which is- } C
solidly behavioral, and excludeS\motivation, provides data which in its ‘f;f e

empirical fullness (in a phenomenological sense) can be-the bases for an

f S
J' - Voo e

inferential process that lends new meanings for ‘the event reviewed. Var1ations‘f-
-f;f of this third pepson.approach has beenlésed by Allen L. Edwards in his .
| d.personality inventory (Edwards,fl966) and by the German expressionist wr1ter, ‘
.j, "“‘ Franz Kafka in ﬁis%eriesof reflect ons entitled "He" (Er)(Kafka l975)

Both Edwards and Kafka help one to perceive oneself in an lnitially harsh,
yet greatly informative 1ight. ) “53‘ 'f o f | . v =

Autobiography is -a human act, an anthropological fact of how we -

. _may operate if we so choose. Respectiwg the views and the- 1lives of our’
cultural predecessors can only enrich our present as . particular individuals

in the human story. -

3
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& kg




’

. . R r Footnotes

~
[

I have 1ncluded in the bibliography several examples of the aforementloned _
ceducational program that further personal 1dent1ty in .the student. I have -ﬂ;f
included a work by MaryAnne Hall on language expefience education, 1
L selected a bibliography on -values education compiled by Douglas Superka
"~ . and otheks which is. outstandlng in-its thorough review of current pedagogy,
~and, I have included two works on what may broadly be called "human1st1c< -
feducation in its attention to dimensions of "self-concept" and "affective"
~learning:. one is-an anthology of readings, edited by Read and. Simon, wh1ch
‘ inclqﬁEs pieces by psychologist educators such®as Carl Rogers. and . )
Alfred S. Altschuler; the other is on the concept ‘of confluent educatlon o
. by'George Isaac -Brown. .- , ‘ A PR

. *:'\?I will mention one contemporary phllosopher of 1dentity whose work is not
: " . alone in assuring.the contemporary relevance of John Locke to questions of

~ -personal ident1ty, but who is one of the best writers on- the subject:
'y_Dav1d Wiggins. See the bibllography,

) N ) : ’ o
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